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INTRODUCTION 

 
The performance of students is very instrumental for the 
success of any academic institution, (Adedeji, 2009
Thania and Mira, 2011) especially at the National 
Teachers’ College that has a mission of providing quality 
teacher education and a vision of enhancing the nurturing 
of teaching acumen, good character, skills acuity, and 
positive attitudes. Students’ academic performance
fundamental premium by which all teaching
activities are measured. While poor academic perfor
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Abstract 
 

This study aimed at establishing the relationship between teacher’s competencies and 

students’ academic performance at one of the National Teachers’ College

Uganda. Communication ability, command of subject matter, social support and 

commitment as teacher’s competencies were studied and their relationship with 

students’ academic performance was established. The study employed the 

quantitative paradigm and a correlational, cross-sectional survey design. Self

determination and achievement goal theories provided the theoretical framework of 

the study. Students’ academic performance was conceptualized as student’s grade 

points scored as reflected in examination results in one of the cross

professional studies. A total of 438 students participated in the study by filling a self

administered questionnaire (SAQ). Using Statistical Package for Social Scientists 

(SPSS), collected data were analyzed at descriptive and inferential levels. Research 

hypotheses were tested at both bivariate and multivariate levels using Pearson’s 

linear correlation co-efficiency and multiple regressions respectively. The study 

established an insignificant relationship between teacher’s communication ability, 

command of subject matter, social support and commitment with students’ academic 

performance. The study concluded that teacher’s comp

inconsequential in improving students’ academic performance. Therefore, 

recommended that further research should be carried out on both the variables 

studied and other factors affecting students’ academic performance at 

eachers’ College studied to find out what is really causing poor students’ academic 

performance. 
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(Koroma, 2014).  However, National Teachers’ Collage 
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performance at the College and the factors that affect 
students’ performance was very crucial in this study. For 
the purpose of this study, four teacher’s competencies 
(teacher’s communication ability, command of subject 
matter, social support and commitment) were isolated 
among other factors that have a relationships with 
students’ academic performance (e.g. teacher’s 
experience, motivation, intellectual ability, level of 
qualification, attitude to teaching, and attendance, study 
environment etc)as very crucial. European Commission 
(2013) defined teacher’s competencies as teacher’s 
ability to integrate knowledge, handle complexity, and 
adapt to the needs of individual learners as well as 
groups. The four teacher’s competencies were related to 
students’ academic performance to find out if there was a 
significant relationship between the variables.  

It is upon this background that the study being 
reported on in this paper, sought to look into the 
relationship between teacher’s competencies and 
students’ academic performance in National Teacher’s 
College. The study used the majority constituency in the 
College, the first-year students in one of the cross cutting 
subjects in professional studies, as the units of analysis. 
The National Teachers’ College studied is a public 
tertiary institution established in 1985 to address the 
increasing demand for teachers in the country, (College 
Magazine, 2013). The College runs three programmes; a 
Diploma in Education Secondary (DES) which is a two 
years course, a Diploma in Education Primary (DEP) 
which is a three years course and an advanced certificate 
in the teaching of English language (ACTEL) which is a 
one year course. The College has four academic 
departments (Arts, Science, Vocational Training, and 
Professional Studies), teaching a total of 16 subjects. In 
the past, various studies have examined the concept of 
academic performance among students in many places 
of the world (e.g. Muzenda, 2013; Melrose, 2011; 
Wamala and Sseruwagi, 2013). However, all the three 
studies mentioned left the problem of poor students’ 
academic performance not addressed. For instance, two 
studies were carried outside Uganda and the one carried 
out in Uganda focused on primary level of education, yet 
this study was at a tertiary level of education. 
Furthermore, these studies used a small sample size 
which might have affected their study findings. 
 

 

Problem of Research 

 
The importance of good students’ academic performance 
can never be disputed because it is the fundamental 
premium by which all teaching-learning activities are 
measured (Adedeji, 2009). It is an important determinant 
of any academic institutions’ success (Suki et al., 2011). 
However, the poor students’ academic performance at 
College had been noticed.  For example, according              
to  the  academic results of students in the academic year  
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2011/2012 and 2013/2014 some students performed very 
poorly that made them come back for retakes. In the 
academic year 2011/2012 out of the 500 students in year 
one who sat for end of year exams many students close 
to100 students got below average mark of 50 which was 
equivalent to 20% of students who scored below average 
mark (source: end of year one examination results 
obtained from the college). Furthermore, according to the 
examination results obtained at the College, in 2013 end 
of second semester examinations students from science 
and vocational training departments scored between 30-
80 marks, whereas scores of students from arts 
department ranged between 26-70 marks. This shows 
that on average students from science and vocational 
training performed better than students from arts 
departments.  Therefore, the issue of students’ academic 
performance at the National Teachers’ College needed to 
be addressed because poor students’ academic 
performance could lead to poor education standards, 
education wastage such as dropping out of school, poor 
college reputation and eventually it could lead to its 
closure, while good academic performance leads to 
academic excellence, good reputation and low education 
wastage, (Muzenda, 2013; Akiri and Ugborugbo, 2009). 
The purpose of the study therefore, was to establish the 
relationship between teacher’s competencies 
(communication ability, command of subject matter, 
social support and commitment) and students’ academic 
performance among students at the National Teachers 
College. The specific objectives were to find out the 
relationship between each of the independent variables 
and the dependent variable.  
 

 

Theoretical Base 

 
This study was underpinned on two theories, self-
determination theory and Achievement goal theory. Both 
theories were used to relate teacher’s competencies, that 
is to say, communication ability, command of subject 
matter, social support and commitment to teaching 
(independent variables IVs) with students’ academic 
performance (dependent variable DV). Self-determination 
theory (SDT) was developed by Richard M. Ryan and 
Edward L. Deci in 1985. The theory postulates that 
people are active organisms with inherent and deeply 
evolved tendencies toward psychological growth and 
development. Within self-determination theory there are 
three basic psychological needs, namely those for 
autonomy, relatedness and competence. When these 
three needs are supported and satisfied within a social 
context people experience more vitality, self‐motivation, 
high performance and well‐being. Conversely, the 
thwarting or frustration of these basic needs leads to 
diminished self‐motivation and greater ill‐being, (Ryan et 
al. 2006). This theory was chosen for this study be- 
cause it identifies the inner motivational resources that all  
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students possess, and it offers recommendations as to 
how teachers can involve, nurture, and vitalize these 
resources during the flow of instruction to improve 
students’ academic performance, (Niemiec and Ryan, 
2009). It should be noted that just as self-determination is 
important to student motivation, so are students’ goals. 
Thus, in addition to self-determination theory, 
achievement goal theory was used in this study as an 
alternative and complementary view of individual’s 
motivation and behaviour in educational settings. This 
theory was developed in an independent and 
collaborative work by Carol Ames, Carol Dweck, Marty 
Maehr and John Nicholls in 1980. According to Urdan, 
T.C and Midgley, C. (2003) achievement goals refer to 
purposes or reasons for a person’s pursuit in an 
achievement situation.  The achievement goal theory 
postulates that people can have two predominant 
dispositional goal orientations in achievement contexts, 
such as the academic context, which are created by a 
social influence. This theory was chosen for this study 
because it can help teachers to enhance their 
competencies and students to improve on their academic 
performance by mastering their study content and aim at 
academic excellence.    
 

 

Review of Related Literature 

 

Teacher’s Communication Ability and Students’ 
Academic Performance. Brisbane (2004) defined 
communication ability as the skill that includes the mix of 
verbal and non-verbal interpersonal and physical 
strategies needed to interact confidently and effectively 
with a range of audiences. Meanwhile, Natalie, Donelson, 
Jeni and Baumeister (2004) defined academic 
performance as how well a student does in school as 
measured by grade point average. Several studies were 
conducted relating teacher’s communication ability to 
students’ academic performance. Some of them were; 
Nurzal and Khairu (2009), Malissa (2014), Palos and 
Merima (2014) and Burris (2015). For example, Nurzal 
and Khairu (2009) studied the effects of classroom 
communication on students’ academic performance 
at the International Islamic University Malaysia. 
The study never found a correlation between the two 
variables. While Malissa (2014) studied how oral 
communication influences the academic performance of 
a group of transfer students at the tertiary stage in the 
American Degree Transfer Program in Sunway 
University. The results of the study found a correlation 
between oral communication and students’ academic 
performance. Meanwhile, Palos and Merima (2014) 
conducted a study on perceived importance of 
communication skills and their predictive value for 
academic performance among first-year students from 
the West University of Timioara. The study found a 
correlation between variables. Furthermore, Burris (2015)  

 
 
 
 
conducted a study on determining whether a link exists 
between the academic performance of Mississippi public 
school districts and school administrators' use of 
persuasive communication techniques and self-efficacy in 
communication. The study found no correlation between 
the frequency of using persuasive communication and 
the academic performance. However, none of these 
studies was carried out in Uganda and this made it 
necessary for a similar study to be carried out in Uganda 
especially at the NTC to examine the relationship 
between the two variables. Secondly, three studies found 
a positive correlation between variables and two did not, 
hence a need to examine the relationship further.  
H1: That Teacher’s communication ability is positively 
related to students’ academic performance. 
 
 
Teacher’s Command of Subject Matter and Students’ 
Academic Performance 
 
British Council (2011) defined command of subject matter 
as the ability to communicate the content knowledge of a 
subject effectively and in ways that are appropriate to the 
learners. Some studies were carried out relating 
teacher’s command of subject matter and students’ 
academic performance such as Metzler and Ludger 
(2010), Ogbonnaya (2007), Olatunji and Babatunde 
(2010), Olatundun and Adu (2007) and Kimani, Kara and 
Njagi (2013). For example, Metzler and Ludger (2010) 
carried out a study on the impact of teacher subject 
knowledge on student achievement: evidence from 
within-teacher within-student variation exploiting a unique 
Peruvian 6th-grade dataset that tested both students and 
their teachers in two subjects in Peru. The study found a 
significant effect of teacher subject knowledge on student 
achievement. Meanwhile,Ogbonnaya (2007)conducted a 
study on the influence of teachers’ background, 
professional development and teaching practices on 
students’ achievement in mathematics inLesotho. The 
results of the study showed that there was a statistically 
significant positive relationship between students’ 
achievement in mathematics and the variables of 
teachers’ background (namely teachers’ qualifications, 
subject majors and years of experience).  

Olatunji and Babatunde (2010) studied teachers’ 
attributes as correlates of students’ academic 
performance in Geography in the secondary schools in 
Ondo State, Nigeria. The results showed positive 
relationship between teachers’ attributes measured in 
term of knowledge of subject matter, communication 
ability, interest in the job and emotional stability and 
students’ academic performance. While, Olatundun and 
Adu (2007) conducted a study on teachers’ perception of 
teaching as correlates of students’ academic 
performance in Oyo State, Nigeria and revealed that 
teacher’s command of subject matter has no significant 
effect on students’ performance. Whilst his study funding  



 
 
 
 
agreed with Kimani, Kara and Njagi (2013) who carried 
out a study on teacher factors influencing students’ 
academic achievement in secondary schools in 
Nyandarua County, Kenya. The study found out that 
teachers’ factors such as teachers’ age, gender, 
command of subject matter, professional qualifications 
and teaching experience were not significantly related to 
academic achievement. All the studies mentioned above 
unfortunately were carried out outside Uganda and this 
left a gap to examine the relationship between teacher’s 
command of subject matter and students’ academic 
performance at the NTC. Furthermore, five of the seven 
studies found a significant relationship between teacher’s 
command of subject matter and students’ academic 
performance while the two did not and some of the 
studies were carried at a pre-tertiary level of education.  
H2: That teacher’s command of subject matter is 
positively related to students’ academic performance. 
 
 
Teacher’s Social Support and Students’ Academic 
Performance 
 
Roth (2004) defined social support as those resources 
perceived to be available that provide emotional support, 
feelings of esteem and being loved, whether from family, 
partner, friends, care providers, or peers.Some 
researchers such as Safree and Dzulkifli (2011), Hanem, 
Reem and Awany (2012), Guadalupe, Beatriz and 
Liporace (2014), Mazyari (2012) and Sivandani, 
Koohbanani, and Taghi, (2013) studied the relationship 
between the two variables. For instance, Safree et al. 
(2011)conducted a study that examined the relationship 
between social support and academic achievement. The 
finding of this study revealed that there was a significant 
positive relationship between social support and 
academic achievement. Meanwhile, Hanem, Reem and 
Awany (2012) studied the moderating effect of social 
support on stress and academic performance among 
nursing students of Medical Surgical Nursing 
Department, College of Nursing, Tanta University, Egypt. 
The study demonstrated the likelihood that social support 
plays a protective role with academic performance 
through moderating the perceived stress level.  

Furthermore, Guadalupe, Beatriz and Liporace (2014) 
conducted a study on perceived social support and 
academic achievement among Argentinean College 
students. The findings of the study showed that a higher 
perception of social support was associated with better 
academic achievement but only for females. While, 
Mazyari (2012) studied students’ luck of motivation in 
Physical Education activities and teachers’ social support 
among students of the College of Physical Education and 
Sport Science, Urmia University, Urmia, Iran. The            
study showed that there was a significant correlation 
between students’ motivation in physical education, 
academic performance and teachers’ support. Sivandani,  
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Koohbanani, and Taghi, (2013) conducted a study on the 
relation between social support and self-efficacy with 
academic achievement and school satisfaction among 
female junior high school students in Birjand, Iran. The 
study found out that social support was not significantly 
related to students’ academic performance. The study 
context and research samples left a gap of teacher’s 
social support and students’ academic performance at 
the NTC not addressed, thus, there was a need for the 
study to be carried out.  Whilst, out of the five studies 
studied, four found out a relationship between the two 
variables and one did not find a relationship. 
H3: Teacher’s social support is positively related to 
students’ academic performance. 
 
 
Teacher’s Commitment and Students’ Academic 
Performance 
 
Mart (2013) defined teacher commitment as the 
emotional bond between the teacher and the school. 
Some researchers such as Ndifon and Ukpepi (2014), 
Akiri and Ugborugbo  (2009), Tengku, Ghani and Elham  
(2012), Mart (2013), Medallon (2013), Ling (2013) studied 
the relationship between the two variables. For instance, 
Ndifon and Ukpepi (2014) investigated the relationship 
between primary school teacher’s attitude to work and 
pupils’ academic performance in cross river state, 
Nigeria. The findings of this study showed that attitude to 
work in terms of teachers’ level of commitment had a 
significant relationship with pupils’ academic perfor-
mance. Akiri and Ugborugbo (2009) studied teachers’ 
effectiveness and students’ academic performance in 
public secondary schools in Delta State, Nigeria. The 
results showed that effective teachers produced better 
performing students. Mart (2013) carried out a study on 
teacher’s commitment to school and students among 
university students of Ishik University, Erbil, Iraq. The 
study found out that committed teachers make a 
difference to the success of the school and the learning 
of the students. Medallon (2013) carried out a study on 
faculty performance as a function of teaching goals and 
organizational commitment. The study found out that 
there was no relationship between the faculty’s level of 
commitment and students’ academic performance. 
Similarly Ling (2013) carried out a study on 
transformational leadership and teacher commitment in 
secondary schools of Sarawak and also found an 
insignificant relationship between teacher’s commitment 
and students’ academic performance.  Furthermore, 
Tengku et al. (2012) conducted a study on lecturers’ 
commitment and students’ academic achievement: 
viewed from teaching evaluation result in Malaysia. The 
study found an insignificant correlation between the 
commitment of the lecturers and the performance of the 
students.  However, all the six studies except two found a 
significant  relationship between the two variables. Whilst,  
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all of the studies mentioned above none of them was 
conducted in Uganda, hence leaving a gap to carry out a 
similar study in Uganda at the NTC.   
H4: Teacher’s commitment to work is positively related to 
students’ academic performance. 
 

 

METHODOLOGY 

 
Using a quantitative approach, and a correlational survey 
design, data were collected using a self-administered 
questionnaire with items on the four independent 
variables, all adapted from Makerere University 
instrument for evaluation of teaching effectiveness of staff 
(1998), namely characteristics of, or related to, teacher’s 
competencies, of relevance in this paper, namely 
teacher’s communication ability, CA (seven items: ɑ = 
0.774); command of subject matter, CSM (four items: ɑ =  
0.666); social support, SS (four items: ɑ = 0.608); and 
commitment C (ten items: ɑ = 0.814). Thus, the 
instrument was reliable for the study as all alpha 
coefficients were above 0.5 (Cronbach, 1971; Tavakol 
and Dennick, 2011). Also the validity was taken for 
granted basing on the observation that an instrument that 
is reliable is also likely to be valid (Tavakol and Dennick, 
2011). Therefore, it can suffice to point out that all the 
independent variables were reliable and valid. Data on 
dependent variable, students’ academic performance 
were the examination results in one of the cross-cutting 
subjects in professional studies obtained from the 
respective lecturer whose competencies were assessed 
by the students who participated in the study. 
Consequently, marks that had been obtained in the end 
of academic year test (academic year 2014/2015) by the 
respective students in that subject were used to assess 
academic performance of the responding students. This 
instrument (end of academic year 2014/2015 test), that 
was used for measuring academic performance by a 
responding student was expected to contain items for 
measuring good or bad grades as obtained by a 
responding student. Using the said questionnaire, data 
were collected from available students basing on their 
halls of residence and a sample of 438 first year students 
of the National Teachers’ College participated in the 
study. Pearson’s correlation coefficient was used to 
correlate the respective DV with IVs to test hypotheses 
both at bivariate and multivariate levels.  
 

 

FINDINGS 

 
Background of respondents 
 
The details about the 438 respondents who participated 
in this study were as follows: in terms of the distribution of 
respondents by academic department, the majority 
(54.1%) were from Arts  department, followed  by (32.0%)  

 
 
 
 
from Science Department and the last but not least 
(13.9%) were from Vocational Training Department. 
According to sex, 65.5% were male, while the rest 34.5% 
were female.  Regarding age, the mean age of the 
respondents was 22.97 with a confidence interval of 
22.70 to 23.23 at 95% level. This was close to 23.00 
which was the median age. This shows that majority of 
the respondents were 23 years old or slightly younger or 
older than that. Furthermore, the difference between the 
minimum age (19.00) and maximum age (30.00) was 
very big as shown by a very wide range of 11.00. This 
suggests variation in the respondents’ age in that there 
were some students who were younger than the mean 
age 22.97 which is the same as 23 years old and some 
who were older. With respect to marital status, single 
students were (84.0%) and the rest (13.2%) were 
married. Regarding the academic year of study all the 
438 respondents were from first year (100.0%). In terms 
of teaching subjects, the respondents whose teaching 
subjects were History/Geography constituted the simple 
majority of 18.9%, followed by History/Religious Studies 
with 18.5%, Physics/Mathematics with 11.9%, English 
Double Main (DM) with 10.0%, Agriculture (DM) with 
9.1%, Art/Design (DM) with 7.3%, Religious Studies/ 
Geography with 6.2%, Mathematics/Chemistry with 5.0%, 
Biology/Chemistry with 3.7%, Mathematics/ Geography 
with 3.4%, Biology/Sports Science with 3.2%, Techno-
logical Studies (DM) with 1.4%, Physics/Chemistry with 
0.7% and Music (DM) with 0.2% in that respective order. 
The information on the background variables was 
collected with an intention to focus the study to the target 
group of study participants. This situated the participants’ 
academic departments, sex, age, marital status, 
academic year of study and teaching subjects.  
 
 
The Dependent Variable: Students’ Academic 
Performance 
 
The dependent variable academic performance was 
conceptualized as obtaining good or bad grades in school 
as portrayed by examination results in one of the cross-
cutting subjects in professional studies. Consequently, 
marks that had been obtained in the end of academic 
year test (academic year 2014/2015) by the respective 
students in that subject were used to assess academic 
performance of the responding students. This instrument 
(end of academic year 2014/2015 test,), that was used 
for measuring academic performance by a responding 
student was expected to contain items for measuring 
good or bad grades as obtained by a responding student. 
The academic performance of the responding students 
according to the descriptive statistics, the mean score 
was 63.23 with a confidence interval of 62.45 to 64.0 at 
95% level. This translated to good performance since the 
mean mark was above the average mark of 50. The 
mean  mark  (63.23)  was  slightly  less  than  the median  
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Table 1. Statistics on the IVs 
 

 Mean Remark Overall 

(a) Indicators of the communication ability (CA) of teacher’s competence 
To what extant did the lecturer appear to have been prepared for 
teaching? 

3.70 

 
Good 

 
Mean = 3.79 

 
How clear was the lecturer in his/her presentation 

of the subject matter? 

3.69 Good 

 
(Good) 

To what degree and how well did the lecturer use teaching illustrations 
or aids such as maps, projector, chalkboard, charts? 

3.59 

 
Good 

 
 

How do you rate the presentation by the lecturer? 3.94 Good  
Presents subject matter with clear explanation during the lecture 3.81 Good  
Communicates with ease by expressing himself/herself clearly 4.08 Good  
The lecturer is always loud and clear 3.73 Good  

(b) Indicator of the Command of Subject Matter (CSM) of Teacher’s Competence 

Demonstrates experience by reviewing what  
he/she had taught in previous lectures 

3.90 

 
Good 

 
Mean = 3.83 

 
Demonstrates a good command of the subject matter by giving a 
variety of examples 

3.87 

 
Good 

 
(Good) 

Explains clearly by giving examples that are easy to understand 3.84 Good  
How do you rate the amount of subject matter given by this lecturer 
during the lectures in terms of relevance? 

3.72 

 
Good  

(c) Indicator of the social support (SS) of Teacher’s Competence 

How much participation by the students was allowed 

during the lectures? 

4.03 

 
Good Mean = 3.79 

 
The lecturer encourages class discussion, class  
participation and is open to questions 

3.76 

 
Good (Good) 

 
The lecturer helps with social problems by giving  
advice to students 

3.79 

 
Good  

The lecturer gives guidance on career opportunities 

and references 

3.57 

 
Good  

(d) Indicator of the commitment (C) of Teacher’s Competence 

Provides course outlines 3.97 Often Mean = 3.65 

Attends lectures/seminars as scheduled on the timetable regularly   3.92 Often (Often) 
Reschedules lectures/seminars/tutorials 3.64 Often  
Gives assignments 3.76 Often  
Marks assignments/tests on time  3.71 Often  
Grades assignments/tests/examinations objectively 3.76 Often  
Does not show bias in attitude and grading  2.15 Rarely  
Takes his/her work  seriously and shows interest in it 3.99 Often  
Begins and ends  lectures on time 3.89 Often  
Complete the syllabus 3.70 Often  

 
 
 
(64.0). The difference between the minimum (38.0) and 
maximum (86.0) score was very large as indicated by a 
very wide range of 48.0 and a big standard                 
deviation of 8.26. This postulated discrepancy in the 
students’ academic performance in such that there were 
some students whose academic performance was             
very poor and others whose academic performance was 
good.  
 
 
Independent Variables 
 
The independent variables in the study, were four 
characteristics of teacher’s competencies, namely 
teacher’s communication ability (7 items: ɑ = 0.774); 
command of subject matter (4 items: ɑ = 0.666); social 

support (4 items: ɑ = 0.608); and commitment to teaching 
(10 items: ɑ = 0.814). All the items were Likert-scaled in 
such a way that 1= Very poor, 2 = Poor, 3 = Fair, 4 = 
Good, 5 = Very good. The items of IV3 commitment to 
teaching were Likert-scaled in such a way that 1= Never, 
2 = Rarely, 3 = Sometimes, 4 = Often, 5 = Always. Table 
1 gives the pertinent statistics.  

From Table 1, overall aggregates (CA, CSM, SS & C) 
were computed from the respective item clusters and 
found to have means that suggested that respondents 
rated their respective teacher best in terms of CSM 
(Mean = 3.83); followed by both CA and SS (Mean = 
3.79) and lastly  the C (Mean = 3.65) on teacher’s 
competencies. All the four aggregates corresponded to 
“Good” suggesting that the teacher was good at all 
competencies studied.   
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Testing Hypotheses: Multivariate Level 
 
In order to test the hypotheses at a multivariate level, the 
dependent variable (DV) was regressed on the 
independent variables (IVs) that is communication ability 
(CA), command of subject matter (CSM), social support 
(SS) and commitment (C) using SPSS. A mathematical 
expression was developed as follows; 
 
Test100 =  -0.131CA   +    0.107CSM    +     0.069SS     +       
0.078C...…………… (5.1) 
(0.118)  (0.167)   (0.307)  (0.308),  
 
with F = 2.104, p = 0.079 and Adjusted R square = 0.010. 
The figures below the respective coefficients in 
Expression (5.1) were the pertinent p values. The model 
in Expression 5.1 suggested that the four IVs considered, 
were collectively not very good explanatory variables (F = 
2.104, p = 0.079) of students’ academic performance at 
the five percent level of significance (p<0.01), accounting 
for the variation in the aggregate Test100 index (Adjusted 
R square = 0.010). Expression (5.1) further suggested 
that none of the four IVs significantly correlated with 
students’ academic performance, leading to rejection of 
all the four research hypotheses. 
 

 

DISCUSSION AND RECOMMENDATION 

 
The four hypotheses (H1 to H4) to the effect that, 
communication ability (CA), command of subject matter 
(CSM), social support (SS) and commitment (C) were 
positively related to students’ academic performance, 
were not support. Pearson’s correlation coefficient and 
multiple regression revealed that the relationship was not 
significant at the five percent level. In the case of H1, this 
finding was contrary to several studies, (e.g. Malissa, 
2014; Palos and Merima, 2014) which have positively 
related CA to students’ academic performance. In case of 
H2, the current finding was also in disagreement with 
several studies in which teacher’s command of subject 
matter has been positively related to students’ academic 
performance by several researchers (e.g. Metzler and 
Ludger, 2010; Ogbonnaya, 2007; Olatunji and 
Babatunde, 2010) in different study contexts. The 
findings on H3 also were contrary to that of several other 
studies (e.g. Safree and Dzulkifli, 2011; Hanem et al., 
2012; Guadalupe et al., 2014;  Mazyari, 2012). In the 
case of H4, this finding was also at variance with several 
studies (e.g. Ndifon and Ukpepi, 2014; Akiri and 
Ugborugbo, 2009; Mart, 2013; Medallon, 2013) which 
have positively related teacher’s commitment to students’ 
academic performance. What might have contributed to 
such findings was may be because the study employed a 
cross-sectional survey method in which research data 
was gathered from all respondents at a particular time in 
order  to  minimize  time  and  costs. The  study therefore  

 
 
 
 
depended on the respondents’ rating of their lecturer’s 
competencies as  regards  communication  ability, comm-
and of subject matter, social support and commitment 
and for the dependent variable relied on students’ 
academic results obtained in the end of year test from the 
responsible subject teacher. Furthermore, may be these 
unexpected results were due to differentiation in study 
context. The finding on H1 in the current study joins the 
category of earlier studies (e.g. Nurzal and Khairu, 2009; 
Burris, 2015) that did not find teacher’s communication 
ability to be related to students’ academic performance. 
Similarly, finding on H2 in the current study joins the 
category of earlier studies (e.g. Olatundun and Adu, 
2007; Kimani et al., 2013) that did not find teacher’s 
command of subject matter to be a correlate of students’ 
academic performance. Further-more, the finding on H3 
in the current study joins the category of earlier studies 
(e.g. Mackinnon, 2011; Sivandani, Koohbanani and 
Taghi, 2013) that did not find teacher’s social support to 
be a correlate of students’ academic performance. Whilst, 
the finding on H4 in the current study joins the category 
of earlier studies (e.g. Tengku et al., 2012; Ling, 2013;  
Medallon, 2013) that did not find teacher’s commitment to 
be a correlate of students’ academic performance. This 
implies that since the study found an insignificant 
relationship between communication ability, command of 
subject matter, social support, commitment and students’ 
academic performance, more research should be carried 
out to examine the relationship further between these 
variables both at the NTC studied and elsewhere may be 
a positive relationship will be established to help relevant 
change agents to develop teacher’s competencies and 
thus improve students’ academic performance.  
 

 

CONCLUSION  

 
The study was undertaken to examine the relationship 
between teacher’s competencies (communication ability, 
command of subject matter, social support and commit-
ment) and students’ academic performance. The study 
found that teacher’s competencies studied had an 
insignificant relationship with students’ academic perfor-
mance. In this respect, it can be deduced that the 
teacher’s competencies studied were inconsequential in 
improving students’ academic performance at the NTC. 
However, despite the findings that have revealed 
insignificant relationships between variables, the study 
has contributed something on which future researchers 
on teacher’s competencies and students’ academic 
performance will build. Thus, more studies in the area of 
teacher’s competencies both examined in this study and 
those which were not examined are needed. This can be 
done both at the college and elsewhere, with specific 
focus on ways to improve students’ academic 
performance. Possibly, a significant correlation will be 
established. 
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